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Assessment for Learning Policy

“In times of change learners will inherit the earth, while the
learned will find themselves beautifully equipped to deal
with a world that no longer exists”

Eric Hoffer



Assessment for Learning

Assessment for Learning is very different from Assessment of Learning. The latter tends to be
summative and is carried out periodically, e.g. at the end of a unit or year or key stage. This kind of
assessment is used to judge how well a student is performing. Conclusions are typically reported in
terms of grades, marks or levels. Along with information acquired through other means these help to
inform the school’s TRIPS process, which because the grades and levels used are set alongside
national standards, students and teachers are able to evaluate performance against others and the
school is able to track progress over time.

Assessment for Learning (AfL) on the other hand is formative and takes place all the time in the
classroom. It means using evidence and feedback to identify where students are in their learning, what
they need to do next and how best to achieve this. In practice, this means obtaining clear evidence
about how to drive up individual attainment, understanding between teachers and students on what
they need to improve, and agreement on the steps needed to promote sound learning and progress.

AfL values quality of learning rather than quantity and presentation. It raises self-esteem by
concentrating on advice for improvement whilst avoiding the demoralising effects of comparing
students negatively and repeatedly with more successful students. That is not to say all comparisons
are necessarily negative, but care should be taken. Further, AfL leads teachers to work with a more
complete picture of the students’ learning needs and therefore, with carefully considered feedback, it
helps students to learn more effectively.

Background to this policy

This document refers to Assessment for Learning (AfL) and is not a whole school policy on
assessment, recording and reporting. It focuses on formative rather than summative assessment. It
sets out the principles for personalised learning and is firmly embedded in the belief that AfL is an
exceptionally powerful ‘tool’ that has been proven to improve learning outcomes.

This policy has been written from the premise that teachers make the most difference to students’
learning and, what is more, they make this difference by becoming excellent practitioners of AfL.

If AfL is to work effectively in our school it will need widespread engagement across all faculties and
with all colleagues and with the proactive support of all line managers at both middle and senior levels.
Successful implementation of this policy will require a supportive culture in which colleagues support,
coach and learn in collaboration with each other, and students are well trained in the relevant
strategies which, in time, they will experience across the curriculum.

This policy is a framework for effective learning, providing opportunities for an extensive variety of
teaching and learning techniques. Some indication of the range of techniques available is to be found
in the booklet accompanying this policy.

General Expectations

+ When planning a unit of work the full range of AfL strategies should be incorporated across the
unit if not within individual lessons.

+ The major assessed pieces of work should be accompanied by written (and also perhaps oral)
formative feedback.

+ [t will be for Subject Leaders (in conjunction with Directors of Faculty) to decide on the precise
application of AfL strategies, since the level of questioning, examples of self and peer assessment
and types of learning styles will vary from subject to subject as well as between different units of
work within a single subject.



The key elements of AfL in our school should:

*

Have a strong emphasis upon learning intentions and success criteria which are shared with
the students so that they understand precisely what they are doing, why they are doing it and what
they are expected to gain from it. There may be occasions when it is desirable to avoid stating the
lesson’s intentions at the very start but students should be given the opportunity to discover or be
told what they are at an appropriate stage of the lesson.

Incorporate varied learning styles (visual, auditory and kinaesthetic) to suit different learners in
order to stimulate motivation and develop understanding and longer lasting retention.

Encourage active involvement of all students by engineering effective guestioning and discussion
that elicits evidence of learning; more the how to get an answer than the specific solution.

Make use of enhanced oral and written feedback between teacher and students to establish what
has been done well and what needs to be done next to move learning forward, baring in mind that
comments that focus on the work rather than the person are more constructive for both learning
and motivation.

Make regular use of well thought out self assessment that activates students as owners of their
own learning, as well as carefully planned peer assessment that activates students as
instructional resources for one another and which therefore promotes effective collaborative
learning.

Regularly provide opportunities for individual students to reflect and talk about their learning and
progress in order for them to recognise how they can improve.

Use strategies at the end of lessons to test learning outcomes in order to establish the focus of
the next lesson.

Make regular use of tick and target as a more effective assessment device than an array of
marks; leave summative assessment of learning for a few key assignments that will help teachers
to adjust their teaching and their students’ learning for improved learning outcomes as well as
inform the TRIPS process. This presupposes that Subject Leaders plan summative assessments
ahead of each TRIPS data deadline.

From this, it is assumed one hour lessons will:

*
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Set out clearly the lesson’s intentions in a language that is accessible to the students. This should
be more than stating what will be done; it is more about what would have been learnt by the end of
the lesson.

Engage students in a variety of active learning tasks that encompass a range of learning styles.
Involve well planned questioning that, far more than testing knowledge, elicits understanding and
asks individuals to think, reflect and question their own assumptions.

Provide the time for learners to read, understand and take note of any formative feedback from
work returned to them, so that they gain an awareness of how to move their learning forward.
Make use of a well thought out plenary activity that tests outcomes in relation to the learning
intentions set out at the start of the lesson.

And additionally, from time to time lessons will ...

*

Involve some kind of peer or self assessment that asks learners to make judgements set against
clearly laid out assessment criteria.



